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but 25% did not 

know anyone studying at the same university 
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According to dialogic 

ideology, it is essential for a person to engage with a variety of different and 

perspectives in order to understand fully a particular context, thus creating open-ended 

dialogues, or what Bakhtin (1981) referred to as a chain of dialogue.  

A large body of literature in intercultural learning affirms a strong link between 

guided dialogue in the classroom leading to students acquiring better skills in critical 

reasoning and an understanding of difference (Dervin, 2016; Ferri, 2016; Matsuo, 

2014). 
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a process of 

learning to be in this context and through the interactions with others, finding one’s voice. 

In Stephan’s
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 “in real life people talk most of 

all about what others talk about” uses what her mother has said 

to potentially give her a sense

 that you should be able to speak a language more than a 

little (line 4). 

 Eva’s response in excerpt 3 was also illustrative of her withholding judgement (IC 

element 18: withholding judgement), until she has more clearly understood Tammy’s view. 

She used an analogy of going to Spain and speaking Spanish (lines 5-6). Markova et al. (2007) 

remarked that using an analogy, introduced with “like” to draw comparisons with something 

better known, as Eva has done (line 5), is a common device used by group participants to aid 

understanding. In this case, it seemed to achieve the purpose of clarifying for Eva, and the 

others, if she has interpreted Tammy’s claim correctly. The several turns witnessed highlight 

the sensitive nature of the interactions and it was observed how the participants become quite 

engaged. This was demonstrated by the use of gestures by Tammy, her finger pointing (line 7) 

in her effort to hold the floor with a loud and repeated use of “because”. Eva then delivered her 

response to Tammy based on the logic around the impracticality of learning everything about 

a language (line 8); she used Chinese characters as an example. Eva employed co-speech 

gestures in this excerpt by waving her hand towards others in the group, whereas Tammy used 

an index finger, pointing towards Eva and then to the table, as she physically expressed her 



investment in what she was saying. Despite the strong use of gesture indicating she has a strong 

point to share, Tammy’s reasoning that it is “so frustrating to be able to talk to them” (lines 12-

13) is marked with some disjointed rhythm (micro pause and “um”). It seemed that other than 

her mother’s words, Tammy is unable to provide a more rational reason for her belief except 

for feeling frustrated.  

As this extended sequence continued in excerpt 4, both Eva and Amber clearly challenge 

Tammy’s idea. Amber who has not expressed herself until this point, is observed taking the 

opportunity enabled by Eva to voice her opinion and together they form an alliance. 

↑



This excerpt also gives witness to what Markova et al. (2007) refers to as the 

creation of a group climate; this is achieved as participants show different degrees of 

personal involvement and relationship with the topic under discussion. Creating a 

productive group climate is important as it can stimulate conditions that enable IC 

development by promoting learning through interaction (IC element 20: learning 

through interaction); this promotes participants to reflect on understandings that have 

emerged in these moments of dialogic tension, as presented in this sequence. Such 

learning through interaction is considered important for IC development to occur in 

the individuals through elements that promote tolerance, respect and understanding 

that others have different perspectives (Deardorff, 2006). Recall that these shifts have 

been presented through individual profiles in Chapter 5. 
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